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Los Angeles Unified Schools 

Multilingual and Multicultural Education Department 
 

Middle School Start Smart ELD Standard Alignment 
 6th Grade    7th Grade                  8th Grade 

 
Lesson 1 

ELD.PI.6.1EX				
ELD.PI.6.3	EX	
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
	

ELD.PI.6.11EX	
ELD.PI.6.12	EX 

ELD.PI.7.1EX				
ELD.PI.7.3	EX	
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	

 

ELD.PI.7.11EX	
ELD.PI.7.12	EX 

ELD.PI.8.1EX				
ELD.PI.8.3	EX	
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	

 

ELD.PI.8.11EX	
ELD.PI.8.12	EX 

 
Lesson 2 

ELD.PI.6.1EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	
	

ELD.PI.6.11EX	
ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6EX	
ELD.PI.7.7EX	

 

ELD.PI.7.11EX	
ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6EX	
ELD.PI.8.7EX	

 

ELD.PI.8.11EX	
ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

 
 

Lesson 3 

ELD.PI.6.1EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	
	

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	 

ELD.PI.8.7EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

 
 

Lesson 4 

ELD.PI.6.1EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	

	 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

	 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	 

ELD.PI.8.7EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 5 

ELD.PI.6.1EX			
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	

 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX						
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

	 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	
ELD.PI.8.7EX	

 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 6 
 

ELD.PI.6.1EX						
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	

	 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX						
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX						
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	
ELD.PI.8.7EX	

	 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 7 

ELD.PI.6.1EX	
ELD.PI.6.2EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX		

ELD.PI.6.7EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX						
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	 

ELD.PI.8.7EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX	

 
 
 

Lesson 8 
 

ELD.PI.6.1EX				
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	 
 

ELD.PI.6.7EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX						
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

	 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX							
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	
ELD.PI.8.7EX	

	 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 9 

ELD.PI.6.1EX						
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	

 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX						
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	
ELD.PI.8.7EX	

	 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 
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Los Angeles Unified Schools 

Multilingual and Multicultural Education Department 
 

Middle School Start Smart ELD Standard Alignment	
 6th Grade	 7th Grade	 8th Grade	

Lesson 
10 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	 

ELD.PI.6.9EX	
ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	 

ELD.PI.7.9EX	
ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	
ELD.PI.8.7EX	 

ELD.PI.8.9EX	
ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
11 

ELD.PI.6.1EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX		

	 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX		

	 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	
ELD.PI.8.7EX		

	 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
12 

ELD.PI.6.1EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX		

 

ELD.PI.6.7EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX		

	 

ELD.PI.7.7EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX		

 

ELD.PI.8.7EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
13 

ELD.PI.6.1EX		
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX		

	 

ELD.PI.6.7EX	
ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX	
ELD.PI.7.12EX		
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX		
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX		

	 

ELD.PI.8.7EX		
ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
14 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	 

ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	 

ELD.PI.7.9EX	
ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	
ELD.PI.8.7EX	 

ELD.PI.8.9EX	
ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
15 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	 
 

ELD.PI.6.9EX	
ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX		

ELD.PI.7.9EX	
ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	
ELD.PI.8.7EX		

 

ELD.PI.8.9EX	
ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
16 

ELD.PI.6.1EX	
ELD.PI.6.2EX						
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX		
	

 

ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	 

ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	
ELD.PI.8.7EX	 

ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

 
 

Lesson 
17 

 
 
 

ELD.PI.6.1EX						
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	
ELD.PI.6.7EX	
		
	

 

ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	
ELD.PI.7.7EX	

	 

ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX						
ELD.PI.8.4	EX	
ELD.PI.8.5	EX		
ELD.PI.8.6	EX	
ELD.PI.8.7EX	

 

ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 
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Los Angeles Unified Schools 

Multilingual and Multicultural Education Department 
 

 
Middle School Start Smart ELD Standard Alignment	

 6th Grade	 7th Grade	 8th Grade	

Lesson 
18 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX		
ELD.PI.6.6	EX 

ELD.PI.6.7EX			
ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX	
ELD.PII.6.4EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX				
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX	
ELD.PII.7.4EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	 

ELD.PI.8.7EX		
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX	
ELD.PII.8.4EX 

Lesson 
19 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	 

ELD.PI.6.7EX		
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX		
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	 

ELD.PI.8.7EX		
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
20 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	 

ELD.PI.6.9EX	
ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

E	ELD.PI.7.9EX	
LD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	 

ELD.PI.8.9EX	
LD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
21 

ELD.PI.6.1EX	
ELD.PI.6.2EX						
ELD.PI.6.4	EX	
ELD.PI.6.5EX	
ELD.PI.6.7EX	 

ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX						
ELD.PI.7.4	EX	
ELD.PI.7.5EX	
ELD.PI.7.7EX	 

ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX						
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.7EX	 

ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
22 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.5	EX	 

ELD.PI.6.11EX	
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.5	EX	 

ELD.PI.7.11EX	
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.5	EX	 

ELD.PI.8.11EX	
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
23 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.5	EX	 

ELD.PI.6.7EX		
ELD.PI.6.10EX		
ELD.PII.6.1EX	
ELD.PII.6.2EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.5	EX	 

ELD.PI.7.7EX	
ELD.PI.7.10EX		
ELD.PII.7.1EX	
ELD.PII.7.2EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.5	EX	 

ELD.PI.8.7EX	
ELD.PI.8.10EX		
ELD.PII.8.1EX	
ELD.PII.8.2EX 

Lesson 
24 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	 

ELD.PI.6.7EX	
ELD.PI.6.9EX	
ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX	
ELD.PI.7.9EX	
ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	 

ELD.PI.8.7EX	
ELD.PI.8.9EX	
ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX 

Lesson 
25 

ELD.PI.6.1EX	
ELD.PI.6.2EX	
ELD.PI.6.3EX					
ELD.PI.6.4	EX	
ELD.PI.6.5	EX	
ELD.PI.6.6	EX	 

ELD.PI.6.7EX	
ELD.PI.6.9EX	
ELD.PI.6.10EX	
ELD.PI.6.11EX	
	ELD.PI.6.12EX	
ELD.PII.6.1EX 

ELD.PI.7.1EX	
ELD.PI.7.2EX	
ELD.PI.7.3EX					
ELD.PI.7.4	EX	
ELD.PI.7.5	EX	
ELD.PI.7.6	EX	 

ELD.PI.7.7EX	
ELD.PI.7.9EX	
ELD.PI.7.10EX	
ELD.PI.7.11EX	
	ELD.PI.7.12EX	
ELD.PII.7.1EX 

ELD.PI.8.1EX	
ELD.PI.8.2EX	
ELD.PI.8.3EX					
ELD.PI.8.4	EX	
ELD.PI.8.5	EX	
ELD.PI.8.6	EX	 

ELD.PI.8.7EX	
ELD.PI.8.9EX	
ELD.PI.8.10EX	
ELD.PI.8.11EX	
	ELD.PI.8.12EX	
ELD.PII.8.1EX 
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NOTE:	Resources	are	listed	in	the	order	they	first	appear	in	the	unit.	Some	resources	may	be	required	for	multiple	lessons.	

TABLE	OF	CONTENTS	
PART	I—SETTING	THE	FOUNDATION	 	

LESSON	1	 	
• College	Learning	Partner	Protocol	Graphic	Organizer		 p.	7	
• Constructive	Conversation	Skills	Visual	Cards	 p.	8-9	
• Constructive	Conversation	Skills	Game	Cards	 p.	10	
• Student	Progress	Form	(SPF)	1.0	(Copy	Double	Sided;	Lessons	1-6)	 p.	11-12	

LESSONS	2-4	
	

	
• Conversation	Pattern	Poster	(Use	Throughout	the	Unit)	 p.	13	
• Conversation	Pattern	Guide	–	Large	Option	(Use	Throughout	the	Unit)	 p.	14	
• Conversation	Pattern	Guide	–	Small	Option	(Use	Throughout	the	Unit)	 p.	15	
• Teacher	Visual	Text	for	Conversation	Pattern	(Lessons	2-4)	 p.	16	
• Student	Visual	Text	for	Conversation	Pattern	Practice	(Lessons	2-4)	 p.	17	

LESSON	5	 	
• Constructive	Conversations	Listening	Task	Poster	(Use	Throughout	the	Unit)	 p.	18	
• Teacher	Visual	Text	(Use	Throughout	the	Unit)	 p.	19	
• Conversation	Coding	Key—CREATE/CLARIFY	(Lessons	5,	6,	7,	&	8)	 p.	20	
• Visual	Text	Model	–	Coded	&	Not	Coded	 p.	21-22	
• Visual	Text	Non-Model	 p.	23	
• Student	Visual	Text	(Use	Throughout	the	Unit)	 p.	24	
• Conversation	Pattern	Game	Cards	(Use	Throughout	the	Unit)	 p.	25	

LESSON	6	 	
• Teacher	Infographic	(Use	Throughout	the	Unit)	 p.	26	
• Conversation	Coding	Key—CREATE/CLARIFY	(Lessons	5,	6,	7,	&	8)	 p.	20	
• Infographic	Model—Coded	&	Not	Coded	 p.	27-28	
• Infographic	Non-Model	 p.	29	
• Student	Infographic	(Use	Throughout	the	Unit)	
	
	

p.	30	
PART	II—CREATE	&	CLARIFY	 	

LESSON	7	 	
• Conversation	Coding	Key—CREATE/CLARIFY	(Lessons	5,	6,	7,	&	8)	 p.	20	
• Infographic	&	Visual	Text	Model—Coded	&	Not	Coded	(Lessons	7-8)	 p.	31-32	
• Infographic	&	Visual	Text	Non-Model	(Lessons	7-8)	 p.	33	
• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	

LESSON	8	 	
• Conversation	Coding	Key—CREATE/CLARIFY	(Lessons	5,	6,	7,	&	8)	 p.	20	
• Non-Model	Revision	Tool—CREATE	&	CLARIFY	 p.	36	
• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	

LESSON	9	

• Constructive	Conversation	Script	Tool	(Lessons	9,	14,	&	19)	 p.	37	
• Constructive	Conversation	Listening	Tool-Large	&	Small	Options	(Lessons	9,	14,	&	19)	 p.	38-39	
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LESSON	10	 	
• Paragraph	Criteria	Chart-Large	&	Small	Options	(Lessons	10-11,	15-16,	&	20-21)	 p.	40-41	
• Paragraph	Guide—CREATE	&	CLARIFY	(EM-EX,	EX-BR)	–	(Lessons	10-11)	 p.	42-43	
• Multiple	Partner	Protocol	Graphic	Organizer	(Lessons	10,	15,	&	20)	 p.	44	
• Multiple	Partner	Protocol	Directions	(Lessons	10,	15,	&	20)	 p.	45	
• Teacher	Oral	Paragraph—CREATE	&	CLARIFY	 p.	46	
• Oral	Output	Assessment	Tool	(OOAT)—(Lessons	10,	15,	&	20)	 p.	47-48	

LESSON	11	 	
• Paragraph	Criteria	Chart—Large	&	Small	Options	 p.	40-41	
• Paragraph	Guide—CREATE	&	CLARIFY	(EM-EX,	EX-BR)	–	(Lessons	10-11)	 p.	42-43	
• Paragraph	Coding	Key	(Lessons	11,	16,	&	21)	 p.	49	
• Teacher	Written	Paragraph—CREATE	&	CLARIFY	 p.	50	
• Written	Output	Assessment	Tool	(WOAT)—(Lessons	11,	16,	&	21)	 p.	51-52	

PART	III—FORTIFY	 	
LESSON	12	 	
• Infographic	&	Visual	Text	Model—FORTIFY	Coded	&	Not	Coded	(Lessons	12-13)	
• Non-Model	for	both	Texts—FORTIFY	(Needed	for	Lessons	12	&	13)	

p.	53-54	
p.		• Infographic	&	Visual	Text	Non-Model—FORTIFY	(Lessons	12-13)	 p.	55	

• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	
LESSON	13		 	
• Infographic	&	Visual	Text	Model—FORTIFY	Coded	&	Not	Coded	(Lessons	12-13)	

Non-Model	for	both	Texts—FORTIFY	(Needed	for	Lessons	12	&	13)	
p.	53-54	
p.		• Infographic	&	Visual	Text	Non-Model—FORTIFY	(Lessons	12-13)	 p.	55	

• Conversation	Coding	Key—FORTIFY	&	NEGOTIATE	(Lessons	13	&	18)	 p.	56	
• Non-Model	Revision	Tool—FORTIFY	 p.	57-58	
• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	

LESSON	14	 	
• Constructive	Conversation	Script	Tool	(Lessons	9,	14,	&	19)	 p.	37	
• Constructive	Conversation	Listening	Tool—Large	&	Small	Options	 p.	38-39	

LESSON	15	 	
• Paragraph	Criteria	Chart-Large	&	Small	Options	(Lessons	10-11,	15-16,	&	20-21)	 p.	40-41	
• Paragraph	Guide—FORTIFY	(EM-EX,	EX-BR)—(Lessons	15-16)	 p.	59-60	
• Multiple	Partner	Protocol	Graphic	Organizer	(Lessons	10,	15,	&	20)	 p.	44	
• Multiple	Partner	Protocol	Directions	(Lessons	10,	15,	&	20)	 p.	45	
• Teacher	Oral	Paragraph—FORTIFY	 p.	61	
• Oral	Output	Assessment	Tool	(OOAT)	 p.	47-48	

LESSON	16	 	
• Paragraph	Criteria	Chart-Large	&	Small	Options	(Lessons	10-11,	15-16,	&	20-21)	 p.	40-41	
• Paragraph	Guide—FORTIFY	(EM-EX,	EX-BR)—(Lessons	15-16)	 p.	59-60	
• Paragraph	Coding	Key	(Lessons	11,	16,	&	21)	 p.	49	
• Teacher	Written	Paragraph–FORTIFY	
• 	

p.	62	
• Written	Output	Assessment	Tool	(WOAT)—(Lessons	11,	16,	&	21)	 p.	51-52	

	 	
	 	



Start Smart 2.0 - Unit Resources- Secondary 
 

6 

PART	IV—NEGOTIATE	 	
LESSON	17	 	
• Infographic	&	Visual	Text	Model—NEGOTIATE	Coded	&	Not	Coded	(Lessons	17-18)	
	

p.	63-66	
• Infographic	&	Visual	Text	Non-Model—NEGOTIATE	(Lessons	17-18)	
	

p.	67	
• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	

LESSON	18	 	
• Infographic	&	Visual	Text	Model—NEGOTIATE	Coded	&	Not	Coded		
• 	

p.	63-66	
• Infographic	&	Visual	Text	Non-Model—NEGOTIATE		
• 	

p.	67	
• Conversation	Coding	Key—FORTIFY	&	NEGOTIATE	(Lessons	13	&	18)	 p.	56	
• Non-Model	Revision	Tool—NEGOTIATE	 p.	68-69	
• Student	Progress	Form	(SPF)	2.0	(Lessons	7-8,	12-13,	17-18,	22,	&	23)	 p.	34-35	

LESSON	19	
	
	LESSON	20	(SEE	LESSON	10	for	Resources	and)	 	

• Paragraph	Guide—NEGOTIATE	EM-EX,	EX-BR		 p.	61-62	

LESSON	21	(SEE	LESSON	11	for	Resources	and)	 	
	

	
• Constructive	Conversation	Script	Tool	(Lessons	9,	14,	&	19)	 p.	37	
• Constructive	Conversation	Listening	Tool—Large	&	Small	Options	(Lessons	9,	14,	&	19)	 p.	38-39	

LESSON	20	 	
• Paragraph	Criteria	Chart-Large	&	Small	Options	(Lessons	10-11,	15-16,	&	20-21)	 p.	40-41	
• Paragraph	Guide—NEGOTIATE	(EM-EX,	EX-BR)—(Lessons	20-21)	 p.	70-71	
• Multiple	Partner	Protocol	Graphic	Organizer	(Lessons	10,	15,	&	20)	 p.	44	
• Multiple	Partner	Protocol	Directions	(Lessons	10,	15,	&	20)	 p.	45	
• Teacher	Oral	Paragraph—NEGOTIATE	 p.	72	
• Oral	Output	Assessment	Tool	(OOAT)	 p.	47-48	

LESSON	21	 	
• Paragraph	Criteria	Chart-Large	&	Small	Options	(Lessons	10-11,	15-16,	&	20-21)	 p.	40-41	
• Paragraph	Guide—NEGOTIATE	(EM-EX,	EX-BR)	 p.	70-71	
• Paragraph	Coding	Key	(Lessons	11,	16,	&	21)	 p.	49	
• Teacher	Written	Paragraph–NEGOTIATE	 p.	73	
• Written	Output	Assessment	Tool	(WOAT)—(Lessons	11,	16,	&	21)	 p.	51-52	

PART	V—MULTIMEDIA	PROJECT	 	
LESSONS	22-25	 	
• Multimedia	Presentation	Criteria	Chart		 p.	74	
• Multimedia	Planning	Tool	 p.	75-77	
• Multimedia	Presentation	Checklist	 p.	78	
• Oral	Presentation	Criteria	Chart	 p.	79	
• Oral	Presentation	Checklist	 p.	80	

	 	
	 	
NOTE:	Start	Smart	2.0	Teacher	PowerPoint	Model	and	Start	Smart	2.0	Teacher	PowerPoint	Annotated	files	are		
available	on	mmed.lausd.net	
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LESSON	1	–COLLEGE	LEARNING	PARTNERS	GRAPHIC	ORGANIZER		
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LESSON	1	–Constructive	Conversation	Skills	Visual	Cards		
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	LESSON	1	-	CONSTRUCTIVE	CONVERSATION	SKILLS	GAME	CARDS	
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SPF 1.0 (USE FOR LESSONS 1-6) Front of Document 
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USE THROUGHOUT THE UNIT (LARGE OPTION) 
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USE THROUGHOUT THE UNIT (SMALL OPTION) 
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TEACHER VISUAL TEXT FOR CONVERSATION PATTERN 
USE FOR LESSONS 2-4 
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STUDENT VISUAL TEXT FOR CONVERSATION PATTERN PRACTICE 
USE FOR LESSONS 2-4 
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USE THROUGHOUT THE UNIT – CONSTRUCTIVE CONVERSATIONS LISTENING TASK POSTER  
 

Secondary 
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USE THROUGHOUT THE UNIT – TEACHER VISUAL TEXT  
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CONVERSATION CODING KEY – CREATE/CLARIFY (USE FOR LESSONS 5, 6, 7, & 8) 
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LESSON 5 - VISUAL TEXT MODEL - (CODED FOR TEACHER REFERENCE ONLY) 
 
 

Prompt:	What	do	you	notice	in	the	visual	text?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

I	notice	that	the	refrigerator	door	is	open	and	the	table	is	pushed	up	
against	the	white	refrigerator.(ID)		What	do	you	notice?(PR)	

Student	
B1:	

I	observed	that	the	cabinets	have	fallen	onto	the	the	kitchen	floor	and	
the	glass	on	the	doors	are	shattered.	(ID)	What	other	detail	can	you	
include?(PR)	

Student	
A2:	

I	heard	you	say	that	the	glass	in	the	cabinets	is	broken.	(PAR)	I	would	
like	to	add	that	the	man	has	his	hand	on	the	cabinet	and	he	is	looking	
into	the	kitchen	at	all	the	fallen	and	broken	items.	(BO)	What	do	you	
notice?	

Student	
B2:	

Express	differently,	the	man	is	looking	at	the	damaged	items	in	the	
kitchen.	(PAR)	I	would	like	to	add	that	there	are	food	items	and	a	
newspaper	on	the	kitchen	floor.	(BO)	What	else	can	you	add?	(PR)	

Student	
A3:	

In	other	words,	there	are	grocery	items	and	paper	on	the	kitchen	floor.	
(PAR)	I	would	like	to	add	that	the	bookshelf	and	the	cabinets	are	leaning	
forward.	(BO)	What	do	you	notice?(PR)	

Student	
B3:	

Stated	differently,	the	kitchen	furniture	is	tilting	forward.	(PAR)	In	
addition,	there	are	red	storage	containers	on	the	floor	near	the	dining	
table.	(BO)		What	else	did	you	observe?	

Student	
A4:	

	To	paraphrase	your	statement,	there	are	other	kitchen	items	on	the	
kitchen	floor.	(PAR)	Additionally,	there	is	a	cabinet	drawer	and	a	metal	
tray	hanging	out	of	the	kitchen	sink.	(BO)	What	else	can	you	include?	
(PR)	
	

Student	
B4:	

	Expressed	in	another	way,	you	said	that	there	are	items	sticking	out	
from	the	kitchen	sink.	(PAR)	I	would	like	to	add	that	the	items	in	the	
kitchen	sink	seemed	to	have	fallen	from	the	top	shelves.	(BO)	
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LESSON 5 - VISUAL TEXT MODEL - (NOT CODED) 
 
 

Prompt:	What	do	you	notice	in	the	visual	text?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

I	notice	that	the	refrigerator	door	is	open	and	the	table	is	pushed	up	
against	the	white	refrigerator.		What	do	you	notice?	

Student	
B1:	

I	observed	that	the	cabinets	have	fallen	onto	the	the	kitchen	floor	and	
the	glass	on	the	doors	are	shattered.		What	other	detail	can	you	
include?	

Student	
A2:	

I	heard	you	say	that	the	glass	in	the	cabinets	is	broken.	I	would	like	to	
add	that	the	man	has	his	hand	on	the	cabinet	and	he	is	looking	into	the	
kitchen	at	all	the	fallen	and	broken	items.	What	do	you	notice?	

Student	
B2:	

Express	differently,	the	man	is	looking	at	the	damaged	items	in	the	
kitchen.		I	would	like	to	add	that	there	are	food	items	and	a	newspaper	
on	the	kitchen	floor.	What	else	can	you	add?		

Student	
A3:	

In	other	words,	there	are	grocery	items	and	paper	on	the	kitchen	floor.		
would	like	to	add	that	the	bookshelf	and	the	cabinets	are	leaning	
forward.	What	do	you	notice?	

Student	
B3:	

Stated	differently,	the	kitchen	furniture	is	tilting	forward.	In	addition,	
there	are	red	storage	containers	on	the	floor	near	the	dining	table.	
What	else	did	you	observe?	

Student	
A4:	

	To	paraphrase	your	statement,	there	are	other	kitchen	items	on	the	
kitchen	floor.	Additionally,	there	is	a	cabinet	drawer	and	a	metal	tray	
hanging	out	of	the	kitchen	sink.	What	else	can	you	include?	

Student	
B4:	

	Expressed	in	another	way,	you	said	that	there	are	items	sticking	out	
from	the	kitchen	sink.		I	would	like	to	add	that	the	items	in	the	kitchen	
sink	seemed	to	have	fallen	from	the	top	shelves.	
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LESSON 5 - VISUAL TEXT NON-MODEL 
 

 
 
 
 

Prompt:	What	do	you	notice	in	the	visual	text?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

The	door	is	open.		What	do	you	notice?	

Student	
B1:	

There’s	stuff	on	the	floor.			

Student	
A2:	

Yes,	I	see	a	lot	of	things	all	over.		There’s	glass	too!		What	else	do	you	
notice?	

Student	
B2:	

The	man	is	looking	around.		There	are	a	lot	of	items	on	the	table.		What	
else?	

Student	
A3:	

I	notice	a	bookshelf.		I	notice	groceries	too.			

Student	
B3:	

There	are	just	a	lot	of	things	everywhere.		I	also	notice	containers.			

Student	
A4:	

I	heard	you	say	that	there	is	a	lot	of	stuff	everywhere.		I	see	a	drawer	too.		
	

Student	
B4:	

Yes,	the	sink	is	stuffed.			
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USE THROUGHOUT THE UNIT – STUDENT VISUAL TEXT  
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USE THROUGHOUT THE UNIT – CONVERSATION PATTERN GAME CARDS  
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USE THROUGHOUT THE UNIT – TEACHER INFOGRAPHIC  
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LESSON 6 - INFOGRAPHIC MODEL - (CODED FOR TEACHER REFERENCE ONLY) 
 
 

Prompt:	What	do	you	notice	in	the	infographic?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

I	notice	that	the	title	is,	“Evaluate	Each	Room,”	and	that	the	questions	that	follow	
include	the	words	“shaking,”	“topple”	and	“secure.”	[ID]	What	do	you	notice?	
[PR]	

Student	
B1:	

I	notice	that	there	is	a	subheading	entitled,	“Cupboards,”	and	the	text	states,	
“latches	on	cupboards	doors	prevent	them	from	swinging	open.”	[ID]	What	do	
you	notice?	[PR]	
	

Student	
A2:	

I	heard	you	say	that	the	infographic	states	that	kitchen	cabinets	can	be	secured	
so	they	do	not	open.	[PAR]	I	would	like	to	add	that	there	is	a	subheading	called,	
“Tall	furniture,”	that	states,	“that	large	furniture	may	fall	…	after	a	quake.”	[BO]	
What	do	you	notice?	[PR]	

Student	
B2:	

I	heard	you	say	that	the	infographic	explains	an	earthquake	may	cause	tall	
furniture	to	fall.	[PAR]	I	would	like	to	add	that	that	the	infographic	states	that	
household	chemicals	should	be	stored	safely.	[BO]	What	do	you	notice?	[PR]	
	

Student	
A3:	

I	heard	you	say	that	household	chemicals	should	be	placed	in	a	safe	area.	[PAR]	I	
would	like	to	add	that	there	is	a	subheading,	“Shelves	and	desktops,”	that	
indicates	that	you	can	put	a	restraint	in	front	of	shelves	to	keep	items	from	
tumbling.	[BO]	What	do	you	notice?	[PR]	
	

Student	
B3:	

I	heard	you	say	that	the	infographic	recommends	that	we	add	a	lip	to	wall	shelves	
to	prevent	things	from	falling	over.	[PAR]	I	would	like	to	add	that	under	the	
subheading,	“Fire	extinguisher,”	the	infographic	recommends	that	we	keep	a	fire	
extinguisher	in	the	house	and	that	all	members	know	how	to	use	it.	[BO]	What	do	
you	notice?	[PR]	
	

Student	
A4:	

	I	heard	you	say	that	there	is	a	recommendation	to	keep	a	fire	extinguisher	and	
that	all	home	residents	should	know	how	to	use	it.	[PAR]	I	would	like	to	add	that	
the	infographic	indicates	that	a	water	heater	can	be	attached	to	a	stable	wall	
with	a	strapping	kit.	[BO]	What	do	you	notice?	[PR]	

Student	
B4:	

I	heard	you	say	that	a	safety	kit	can	be	used	to	secure	the	water	heater	to	a	
sturdy	wall.	[PAR]	I	would	like	to	add	[BO]	that	the	infographic	suggests	that	we	
place	heavy	objects	and	electronics	on	bottom	shelves	to	minimize	damage.	
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LESSON 6 - INFOGRAPHIC MODEL - (CODED FOR TEACHER REFERENCE ONLY) 
 
 

Prompt:	What	do	you	notice	in	the	infographic?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

I	notice	that	the	title	is,	“Evaluate	Each	Room,”	and	that	the	questions	that	follow	
include	the	words	“shaking,”	“topple”	and	“secure.”	What	do	you	notice?		

Student	
B1:	

I	notice	that	there	is	a	subheading	entitled,	“Cupboards,”	and	the	text	states,	
“latches	on	cupboards	doors	prevent	them	from	swinging	open.”	What	do	you	
notice?		
	

Student	
A2:	

I	heard	you	say	that	the	infographic	states	that	kitchen	cabinets	can	be	secured	
so	they	do	not	open.	I	would	like	to	add	that	there	is	a	subheading	called,	“Tall	
furniture,”	that	states,	“that	large	furniture	may	fall	…	after	a	quake.”	What	do	
you	notice?		

Student	
B2:	

I	heard	you	say	that	the	infographic	explains	an	earthquake	may	cause	tall	
furniture	to	fall.	I	would	like	to	add	that	that	the	infographic	states	that	
household	chemicals	should	be	stored	safely.	What	do	you	notice?		
	

Student	
A3:	

I	heard	you	say	that	household	chemicals	should	be	placed	in	a	safe	area.	I	would	
like	to	add	that	there	is	a	subheading,	“Shelves	and	desktops,”	that	indicates	that	
you	can	put	a	restraint	in	front	of	shelves	to	keep	items	from	tumbling.	What	do	
you	notice?		
	

Student	
B3:	

I	heard	you	say	that	the	infographic	recommends	that	we	add	a	lip	to	wall	shelves	
to	prevent	things	from	falling	over.	I	would	like	to	add	that	under	the	subheading,	
“Fire	extinguisher,”	the	infographic	recommends	that	we	keep	a	fire	extinguisher	
in	the	house	and	that	all	members	know	how	to	use	it.	What	do	you	notice?		
	

Student	
A4:	

	I	heard	you	say	that	there	is	a	recommendation	to	keep	a	fire	extinguisher	and	
that	all	home	residents	should	know	how	to	use	it.	I	would	like	to	add	that	the	
infographic	indicates	that	a	water	heater	can	be	attached	to	a	stable	wall	with	a	
strapping	kit.		What	do	you	notice?		

Student	
B4:	

I	heard	you	say	that	a	safety	kit	can	be	used	to	secure	the	water	heater	to	a	
sturdy	wall.	I	would	like	to	add	that	the	infographic	suggests	that	we	place	heavy	
objects	and	electronics	on	bottom	shelves	to	minimize	damage.	
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LESSON 6 - INFOGRAPHIC NON-MODEL 

 
 
 
 
 

	

Prompt:	What	do	you	notice	in	the	infographic?	Cite	details	to	CLARIFY	your	ideas.	
	

Student	
A1:	

	I	notice	that	there’s	a	title.		What	do	you	notice?	
	

Student	
B1:	

There	is	a	subheading	entitled,	“Cupboards.”		What	do	you	notice?	

Student	
A2:	

I	heard	you	say	that	there’s	a	subheading.			I	would	like	to	add	that	
there	is	a	subheading	called,	“Tall	Furniture.”		What	else?	
	

Student	
B2:	

I	heard	you	say	that	the	infographic	addresses	big	furniture.		I	would	
like	to	add	that	the	infographic	talks	about	household	chemicals	too.	
	

Student	
A3:	

I	heard	you	say	that	chemicals	are	addressed	in	the	infographic.		I	
would	like	to	add	that	there	is	a	subheading	for,	“Shelves	and	
Desktops.”	
	

Student	
B3:	

In	the	infographic	subheading,	it	recommends	that	we	add	a	lip	to	
shelves	to	prevent	things	from	falling	over.		There’s	a	“Fire	
Extinguisher”	subheading	in	the	infographic	too.		What	do	you	notice?	
	

Student	
A4:	

Yes,	in	the	infographic	subheading,	it	recommends	that	we	add	a	lip	to	
shelves	to	prevent	things	from	falling	over.		I	heard	you	say	that	there	
is	a	fire	extinguisher.		I	would	like	to	add	that	the	infographic	shows	a	
water	heater	too.		What	do	you	notice?	
		

Student	
B4:	

I	notice	that	there’s	a	safety	kit.		I	would	like	to	add	that	the	
infographic	shows	heavy	objects	and	electronics	on	bottom	shelves	
too.	
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USE THROUGHOUT THE UNIT – STUDENT INFOGRAPHIC (EM-EX LEVEL) 
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LESSON 7 & 8 
VISUAL TEXT & INFOGRAPHIC MODEL – (CODED FOR TEACHER REFERENCE ONLY) 
	
 

Prompt:	How	does	the	infographic	CLARIFY	your	thinking	about	the	visual	text?	Cite	details	
to	CLARIFY	your	ideas.	

Student	
A1:	

The	infographic	indicates	that	household	items	should	be	secured.	[ID]	This	clarifies	
my	thinking	about	the	visual	text	because	it	shows	fallen	cabinets	and	drawers	that	
were	not	secured.	[BO]	What	was	clarified	for	you?	[PR]	
	

Student	
B1:	

The	infographic	clarified	why	there	are	empty	shelves	in	the	visual	text.	[ID]	The	
infographic	states	that	we	should	add	lips	to	shelves	so	items	don’t	fall.		I	would	like	to	
add	that	the	cupboard	door	in	the	visual	is	open.	[BO]	Based	on	the	infographic,	safety	
latches	on	the	cupboards	help	secure	doors.	[BO]	What	other	details	can	you	cite?	
[PR]	
	

Student	
A2:	

I	heard	you	say	that	multiple	latches	keep	doors	secure.	[PAR]	I	would	like	to	add	that	
the	infographic	states	that	heavy	items	should	be	placed	on	lower	shelves.	[BO]	In	the	
visual	text,	many	of	the	household	items	fell	to	the	kitchen	floor.	[BO]	How	can	you	
elaborate	on	your	idea?	[PR]	

Student	
B2:	

Expressed	in	another	way,	there	are	heavy	items	that	can	be	placed	on	lower	ground	
to	prevent	damage,	based	on	the	infographic.	[PAR]	I	would	like	to	add	that	the	
infographic	suggests	that	wall	mirrors	and	pictures	should	be	secured	with	hooks	and	
double-sided	tape.	[BO]	The	visual	shows	framed	pictures	and	wall	mirrors	on	the	
floor.	[BO].		Also,	the	kitchen	and	hallway	walls	do	not	have	anything	hanging	on	
them.	[BO].	What	can	you	add?	[PR]	

Student	
A3:	

So,	you	are	saying	that	the	mirrors	and	pictures	could	have	been	be	kept	from	falling	if	
they	were	double	taped	and	hooked.	[BO].		I	would	also	like	to	add	that	“L”	brackets	
can	be	placed	on	tall	furniture	to	prevent	them	from	falling	down.	[BO]	
How	does	the	infographic	make	your	idea	clearer?	[PR]	

Student	
B3:	

I	heard	you	say	that	items	like	large	bookcases	can	be	kept	from	falling	if	attached	to	
the	wall	with	“L”	brackets.	[PAR]	I	also	notice	the	infographic	states	that	fragile	objects	
can	be	attached	to	stable	surfaces	with	museum	putty.[BO]	In	the	visual	text,	there	
appears	to	be	many	fragile	items	on	the	floor.[BO]	
How	does	the	infographic	make	your	idea	clearer?	[PR]	

Student	
A4:	

To	rephrase	your	statement,	in	order	to	keep	things	from	falling	and	breaking,	one	can	
use	museum	putty.	[PAR]	I	would	also	like	to	add	that	household	items	in	the	
infographic	are	organized	and	secure,	and	in	the	picture,	there	are	many	fallen	and	
broken	items.		[BO]	
Can	you	tell	me	more	about	how	the	infographic	clarifies	your	thinking	about	the	
visual	text?	[PR]	

Student	
B4:	

In	other	words,	you	are	saying	that	the	infographic	demonstrates	a	secured	home	that	
is	kept	in	order	and	in	place	unlike	the	photo.	[PAR]	I	would	also	like	to	add	that	the	
infographic	subheading	specifically	states	that	there	are	ways	to	create	a	secure	home	
so	that	loose	items	don’t	fall	when	it	begins	to	shake.	[BO]	
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LESSON 7 & 8 - VISUAL TEXT & INFOGRAPHIC MODEL - (NOT CODED) 
	
 

Prompt:	How	does	the	infographic	CLARIFY	your	thinking	about	the	visual	text?	Cite	details	
to	CLARIFY	your	ideas.	

Student	
A1:	

The	infographic	indicates	that	household	items	should	be	secured.	This	clarifies	my	
thinking	about	the	visual	text	because	it	shows	fallen	cabinets	and	drawers	that	were	
not	secured.	What	was	clarified	for	you?		
	

Student	
B1:	

The	infographic	clarified	why	there	are	empty	shelves	in	the	visual	text.	The	
infographic	states	that	we	should	add	lips	to	shelves	so	items	don’t	fall.		I	would	like	to	
add	that	the	cupboard	door	in	the	visual	is	open.	Based	on	the	infographic,	safety	
latches	on	the	cupboards	help	secure	doors.	What	other	details	can	you	cite?		
	

Student	
A2:	

I	heard	you	say	that	multiple	latches	keep	doors	secure.	I	would	like	to	add	that	the	
infographic	states	that	heavy	items	should	be	placed	on	lower	shelves.	In	the	visual	
text,	many	of	the	household	items	fell	to	the	kitchen	floor.	How	can	you	elaborate	on	
your	idea?	

Student	
B2:	

Expressed	in	another	way,	there	are	heavy	items	that	can	be	placed	on	lower	ground	
to	prevent	damage,	based	on	the	infographic.	I	would	like	to	add	that	the	infographic	
suggests	that	wall	mirrors	and	pictures	should	be	secured	with	hooks	and	double-
sided	tape.	The	visual	shows	framed	pictures	and	wall	mirrors	on	the	floor.	Also,	the	
kitchen	and	hallway	walls	do	not	have	anything	hanging	on	them.	What	can	you	add?		

Student	
A3:	

So,	you	are	saying	that	the	mirrors	and	pictures	could	have	been	be	kept	from	falling	if	
they	were	double	taped	and	hooked.	I	would	also	like	to	add	that	“L”	brackets	can	be	
placed	on	tall	furniture	to	prevent	them	from	falling	down.		
How	does	the	infographic	make	your	idea	clearer?		

Student	
B3:	

I	heard	you	say	that	items	like	large	bookcases	can	be	kept	from	falling	if	attached	to	
the	wall	with	“L”	brackets.	I	also	notice	the	infographic	states	that	fragile	objects	can	
be	attached	to	stable	surfaces	with	museum	putty.	In	the	visual	text,	there	appears	to	
be	many	fragile	items	on	the	floor.	
How	does	the	infographic	make	your	idea	clearer?	

Student	
A4:	

To	rephrase	your	statement,	in	order	to	keep	things	from	falling	and	breaking,	one	can	
use	museum	putty.	I	would	also	like	to	add	that	household	items	in	the	infographic	are	
organized	and	secure,	and	in	the	picture,	there	are	many	fallen	and	broken	items.	
Can	you	tell	me	more	about	how	the	infographic	clarifies	your	thinking	about	the	
visual	text?		

Student	
B4:	

In	other	words,	you	are	saying	that	the	infographic	demonstrates	a	secured	home	that	
is	kept	in	order	and	in	place	unlike	the	photo.	I	would	also	like	to	add	that	the	
infographic	subheading	specifically	states	that	there	are	ways	to	create	a	secure	home	
so	that	loose	items	don’t	fall	when	it	begins	to	shake.		
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LESSON 7 & 8 - VISUAL TEXT & INFOGRAPHIC NON-MODEL 
 
 
	
Prompt:	How	does	the	infographic	CLARIFY	your	thinking	about	the	visual	text?	Cite	details	to	
CLARIFY	your	ideas.	
	
Student	A1:	 	The	door	is	open.		What	do	you	notice?	

	
	

Student	B1:	 There’s	stuff	on	the	floor.			
	
	

Student	A2:	 Yes,	I	see	a	lot	of	things	all	over.		There’s	glass	too!		What	else	do	
you	notice?	
	
	

Student	B2:	 The	man	is	looking	around.		There	are	a	lot	of	items	on	the	table.		
What	else?	
	

Student	A3:	 I	notice	a	bookshelf.		I	notice	groceries	too.	
	
	

Student	B3:	 There	are	just	a	lot	of	things	everywhere.		I	also	notice	containers.			
	
	

		Student		
									A4:	

I	heard	you	say	that	there	is	a	lot	of	stuff	everywhere.		I	see	a	
drawer	too.	
	
	

Student	
								B4:	

Yes,	the	sink	is	stuffed.			
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SPF 2.0 (USE FOR LESSONS 7-8, 12-13, 17-18, 22, & 23) Front of Document  



Start Smart 2.0 - Unit Resources- Secondary 
 

35 

SPF 2.0 (USE FOR LESSONS 7-8, 12-13, 17-18, 22, & 23) Back of Document 
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LESSON 8 
 

Secondary	Non-Model	Revision	Tool—CREATE	&	CLARIFY	
Directions:	Work	together	with	your	partner	to	revise	the	Non-Model	Constructive	Conversation.	Use	the	
Listening	Task	Poster	and	the	Conversation	Pattern	Guide	to	help	you.	

Prompt:	How	does	the	infographic	CLARIFY	your	thinking	about	the	visual	text?	Cite	details	to	CLARIFY	your	ideas.	

Student	
A1:	

	The	door	is	open.	What	do	you	notice?		

Student	
B1:	

There’s	stuff	on	the	floor.	

Student	
A2:	

There	is	glass	too!	What	else	do	you	notice?	

Student	
B2:	

The	man	s	looking	around.	There	are	a	lot	of	items	on	the	table.	What	else?	

Student	
A3:	

I	notice	a	bookshelf.	I	notice	groceries	too.	

Student	
B3:	

There	are	just	a	lot	of	things	everywhere.	I	also	notice	containers.	

Student	
A4:	

I	heard	you	say	that	there	is	a	lot	of	stuff	everywhere.	I	see	a	drawer	too.	

Student	
B4:	

Yes,	the	sink	is	stuffed.	
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LESSONS 9, 14, &19 

CONVERSATION	SCRIPT	TOOL	
	

Directions:	Use	your	think	time	to	consider	the	prompt	and	the	text(s).	Collaborate	with	your	partner	to	write	a	
Constructive	Conversation	in	response	to	the	prompt.	Use	the	Listening	Task	Poster	and	your	Conversation	Pattern	Guide	
to	help	you.	Begin	with	an	initial	idea	and	then	follow	the	Conversation	Pattern.	
Prompt:		

Student	
A1:	

	

Student	
B1:	

	

Student	
A2:	

	

Student	
B2:	

	

Student	
A3:	

	

Student	
B3:	

	

Student	
A4:	

	

Student	
B4:	
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LESSONS 9, 14, &19 – CONVERSATION PATTERN LISTENING TOOL (LARGE OPTION) 
  



Start Smart 2.0 - Unit Resources- Secondary 
 

39 

C
on

ve
rs

at
io

n 
Pa

tte
rn

 L
ist

en
in

g 
To

ol
 

M
ul

til
in

gu
al

 a
nd

 M
ul

tic
ul

tu
ra

l E
du

ca
tio

n 
D

ep
ar

tm
en

t  
El

em
en

ta
ry

 E
ng

lis
h 

Le
ar

ne
r I

ns
tru

ct
io

n 
m

m
ed

.la
us

d.
ne

t 

	

	 	

	

	

	
	

	
			 			I
ni
tia

l	Id
ea
	+	
				
				
Pr
om

pt
	

	
		

	
	

Pa
ra
ph

ra
se
		

	
	

	
	

	

Bu
ild

	o
n	

	

	
	

		
	

	

Pr
om

pt
	

	 	Fe
ed

ba
ck
:	

	

	
	

	
			 			I
ni
tia

l	Id
ea
	+	
				
				
Pr
om

pt
	

	
		

	
	

Pa
ra
ph

ra
se
		

	
	

	
	

	

Bu
ild

	o
n	

	

	
	

		
	

	

Pr
om

pt
	

	 	Fe
ed

ba
ck
:	

	 	 	

	

	
	

	
			 			I
ni
tia

l	Id
ea
	+	
				
				
Pr
om

pt
	

	
		

	
	

Pa
ra
ph

ra
se
		

	
	

	
	

	

Bu
ild

	o
n	

	

	
	

		
	

	

Pr
om

pt
	

	 	Fe
ed

ba
ck
:	

	

	
	

	
			 			I
ni
tia

l	Id
ea
	+	
				
				
Pr
om

pt
	

	
		

	
	

Pa
ra
ph

ra
se
		

	
	

	
	

	

Bu
ild

	o
n	

	

	
	

		
	

	

Pr
om

pt
	

	 	Fe
ed

ba
ck
:	

LESSONS 9, 14, &19 – CONVERSATION PATTERN LISTENING TOOL (SMALL OPTION) 
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PARAGRAPH CRITERIA CHART (Large Option) – USE FOR LESSONS 10-11, 15-16, & 20-21 
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PARAGRAPH CRITERIA CHART (Small Option) – USE FOR LESSONS 10-11, 15-16, & 20-21 
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LESSONS 10 & 11 – PARAGRAPH GUIDE (EM-EX) 
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LESSONS 10 & 11 – PARAGRAPH GUIDE (EX-BR)  
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MULTIPLE	PARTNER	PROTOCOL	GRAPHIC	ORGANIZER	(MPP-GO)	

Multilingual and Multicultural Education Department  
Elementary English Learner Instruction 
mmed.lausd.net 

	

Partner	A:_______________________________________				Partner	B:_____________________________________	
	
Prompt:________________________________________________________________________________________

________________________________________________________________________________________________		
		
Decide	who	is	Partner	A	and	Partner	B.	Use	your	think	time	to	consider	the	prompt	and	consult	resources.	With	
your	partner,	use	the	information	from	the	resources	to	write	complete	sentences	to	address	the	prompt.			
	
	
	
	
	
	
	
	
	
	
	
Meet	with	a	Partner	Pair	1:	Partner	A’s	from	each	team	take	turns	sharing	while	Partner	B’s	listen	and	take	notes.	
At	the	signal,	talk	with	your	partner	about	the	notes.	
	
	
	
	
	
	
	
	
	
	
	
Meet	with	Partner	Pair	2:	Partner	B’s	from	each	team	take	turns	sharing	while	Partner	A’s	listen	and	take	notes.	At	
the	signal,	talk	with	your	partner	about	the	notes.	
	
	
	
	
	
	
	
	
	
	
	

With	your	partner,	take	turns	sharing	your	oral	paragraphs.	Flip	the	paper	over;	do	not	use	your	notes.		

	

	

USE FOR LESSONS 10,15, & 20 
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USE FOR LESSONS 10,15, & 20 
 
 

Individually,	Use	the	information	from	the	
resources	to	write	complete	sentences	in	the	first	
box.	
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LESSON 10 – TEACHER ORAL PARAGRAPH 
 
 
 
	

The	infographic	clarifies	my	thinking	about	the	visual	text	by	showing	
that	items	in	a	home	should	be	secured	to	prevent	them	from	falling	
or	being	damaged.		For	example,	the	visual	text	contains	items	that	
are	on	the	floor	and	that	are	broken.		This	demonstrates	what	
happens	when	you	do	not	prepare	for	an	earthquake	in	advance.			
The	infographic	also	demonstrates	how	to	secure	items	that	may	fall	
in	an	earthquake.		Items	in	a	home	can	be	secured	with	restraining	
lips,	“L”	brackets,	or	latches.		In	other	words,	there	are	a	variety	of	
ways	to	secure	items	in	a	home.		Ultimately,	people	need	to	
understand	that	preparing	for	an	earthquake	can	help	protect	their	
home,	and	there	are	many	ways	to	secure	household	items	in	order	
to	minimize	damage	during	an	earthquake.						
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OOAT (USE FOR LESSONS 10, 15 & 20) Front of Document 
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OOAT (USE FOR LESSONS 10, 15 & 20) Back of Document 
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PARAGRAPH CODING KEY – USE FOR LESSONS 11, 16, & 21 
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LESSON 11 – TEACHER WRITTEN PARAGRAPH 
 

The	infographic	clarifies	my	thinking	about	the	visual	text	by	

indicating	that	before	an	earthquake	occurs,	items	in	a	home	should	

be	secured	to	prevent	them	from	falling	or	being	damaged.	(1)	For	

example,	the	visual	text	contains	multiple	items	that	are	on	the	floor	

and	glass	that	has	broken.	(2)	This	demonstrates	what	can	occur	if	

one	does	not	prepare	for	an	earthquake	in	advance.	(3)		Additionally,	

the	infographic	demonstrates	how	to	secure	items	that	may	topple	in	

an	earthquake.	(4)	Items	in	a	home	can	be	secured	with	restraining	

lips,	“L”	brackets,	double-sided	tape,	museum	putty,	latches,	bolts,	

straps,	and	strategic	placement	of	large	or	dangerous	items.	(5)			In	

other	words,	there	are	a	variety	of	different	ways	to	secure	items	in	a	

home.	(6)	Ultimately,	people	need	to	understand	that	advance	

preparation	for	an	earthquake	can	help	protect	them	and	their	home,	

and	there	are	various	resources	to	learn	about,	use,	and	consider	in	

order	to	actually	protect	themselves	and	minimize	damage	during	an	

earthquake. (7) 
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 WOAT (USE FOR LESSONS 11, 16 & 21) Front of Document 
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WOAT (USE FOR LESSONS 11, 16 & 21) Back of Document 
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LESSON 12-13 VISUAL TEXT & INFOGRAPHIC MODEL- Fortify (CODED FOR TEACHER 
REFERENCE ONLY) 
 
Prompt:	What	is	an	important	idea	in	both	texts?	Begin	by	stating	your	claim.	
Cite	evidence	and	summarize	your	ideas. 
 
 

Student	A1:	 An	important	idea	in	both	texts	is	that	earthquakes	can	cause	damage.	(ID)Things	can	fall	and	break	
after	an	earthquake.			In	the	visual	text,	there	are	many	kitchen	items	that	were	damaged.	(BO)	For	
example,	the	glass	doors	in	the	cupboard	shattered	and	the	home	furniture	were	damaged	
too.		What	is	your	idea	about	the	two	texts?(PR)	

Student	B1:	 An	additional	idea	is	that	it	is	important	to	prepare	for	an	earthquake	in	order	to	prevent	damage.	
(ID)	For	instance,	people	can	evaluate	each	room	in	their	homes	to	make	sure	items	are	secure.	
(BO)Furthermore,	people	can	evaluate	their	entire	home	in	order	to	identify	unsecure	items	that	
may	fall	when	seismic	shaking	starts,	and	this	can	fortify	fragile,	loose	items	by	using	safety	supports	
that	will	keep	items	in	place.	(BO)	How	can	you	elaborate	on	your	idea?		(PR) 

Student	A2:	 What	I	heard	you	say	is	that	home	owners	can	prepare	for	an	earthquake	ahead	of	time	to	prevent	
property	damage.	(PAR)	To	elaborate	on	my	idea,	I	want	to	add	that	things	that	fall	during	an	
earthquake	can	also	hurt	people.	(BO)	For	example,	if	large	furniture	or	other	heavy,	household	
items	had	fallen	on	the	man	he	could	have	been	hurt.	(BO)	What	other	evidence	do	you	have	to	
support	your	important	idea?	(PR) 

Student	B2:	 That	is	to	say	that	people	can	be	hurt	during	an	earthquake.	(PAR)	To	support	my	idea,	I	want	to	
point	out	that	less	damage	could	have	occurred	if	the	cupboards	had	latches,	the	bookcase	was	
secured	with	“L”	brackets	and	the	fragile	items	were	anchored	onto	the	wall	surface.	(BO)	In	the	
visual	text,	glass,	cupboard	doors	have	swung	open	and	the	glass	door	has	broken.	(BO)	Safety	
latches	are	designed	to	keep	doors	from	swinging	open.	What	in	the	texts	makes	you	think	that?	
(PR) 

Student	A3:	 	That	is	to	say	that	we	can	prevent	damage	if	by	using	safety	supports.	(PAR)	Additionally,	the	
infographic	states	that	large	furniture	may	fall	onto	you	or	block	exit	ways	after	a	seismic	quake.	
(BO)	In	the	visual	text,	the	wooden	bookcase	is	tilted	away	from	the	kitchen	wall	and	could	have	
broken	in	half	or	fallen	onto	someone.	(BO)	Can	you	clarify	your	idea	further?(PR) 

Student	B3:	 In	other	words,	during	an	earthquake,	large	furniture	can	fall	and	hurt	people.	(PAR)	To	elaborate,	
by	securing	your	large	furniture	with	“L”	brackets,	we	can	prevent	furniture	from	breaking	or	falling	
on	top	of	unsuspecting	people.	(BO)	As	the	infographic	indicates,	using	a	variety	of	means	of	
securing	items	in	a	home	is	an	excellent	way	of	preventing	earthquake	damage.	(BO)	Could	you	
elaborate	on	how	earthquakes	cause	damage?(PR) 

Student	A4:	 Simply	stated,	earthquakes	can	cause	damage	to	a	home	in	many	ways.	(PAR)	For	example,	it	can	
cause	a	home	foundation	to	buckle	or	slide,	gas	pipes	to	rupture,	water	heaters	to	break,	and	
household	items	to	fall	or	tip	over.	(BO)	How	can	we	summarize	our	ideas?	(PR) 

Student	B4:	 In	summary,	safeguarding	your	home	can	keep	you	and	your	valuable	items	protected.	(PAR)	If	the	
man	in	the	visual	had	security	features	on	his	items,	according	to	the	infographic	guidelines,	he	could	
have	prevented	so	much	damage	to	his	home.	(BO) 
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LESSON 12-13 VISUAL TEXT & INFOGRAPHIC MODEL - Fortify (NOT CODED) 
 

Prompt:	What	is	an	important	idea	in	both	texts?	Begin	by	stating	your	claim.	
Cite	evidence	and	summarize	your	ideas. 
 
 

Student	A1:	 An	important	idea	in	both	texts	is	that	earthquakes	can	cause	damage.	Things	can	fall	and	break	
after	an	earthquake.			In	the	visual	text,	there	are	many	kitchen	items	that	were	damaged.	For	
example,	the	glass	doors	in	the	cupboard	shattered	and	the	home	furniture	were	damaged	
too.		What	is	your	idea	about	the	two	texts?	

Student	B1:	 An	additional	idea	is	that	it	is	important	to	prepare	for	an	earthquake	in	order	to	prevent	damage.		
For	instance,	people	can	evaluate	each	room	in	their	homes	to	make	sure	items	are	secure.	
Furthermore,	people	can	evaluate	their	entire	home	in	order	to	identify	unsecure	items	that	may	fall	
when	seismic	shaking	starts,	and	this	can	fortify	fragile,	loose	items	by	using	safety	supports	that	will	
keep	items	in	place.	How	can	you	elaborate	on	your	idea?		 

Student	A2:	 What	I	heard	you	say	is	that	home	owners	can	prepare	for	an	earthquake	ahead	of	time	to	prevent	
property	damage.	To	elaborate	on	my	idea,	I	want	to	add	that	things	that	fall	during	an	earthquake	
can	also	hurt	people.	For	example,	if	large	furniture	or	other	heavy,	household	items	had	fallen	on	
the	man	he	could	have	been	hurt.	What	other	evidence	do	you	have	to	support	your	important	
idea?	 

Student	B2:	 That	is	to	say	that	people	can	be	hurt	during	an	earthquake.	To	support	my	idea,	I	want	to	point	out	
that	less	damage	could	have	occurred	if	the	cupboards	had	latches,	the	bookcase	was	secured	with	
“L”	brackets	and	the	fragile	items	were	anchored	onto	the	wall	surface.	In	the	visual	text,	glass,	
cupboard	doors	have	swung	open	and	the	glass	door	has	broken.	Safety	latches	are	designed	to	keep	
doors	from	swinging	open.	What	in	the	texts	makes	you	think	that?	 

Student	A3:	 	That	is	to	say	that	we	can	prevent	damage	if	by	using	safety	supports.	Additionally,	the	infographic	
states	that	large	furniture	may	fall	onto	you	or	block	exit	ways	after	a	seismic	quake.	In	the	visual	
text,	the	wooden	bookcase	is	tilted	away	from	the	kitchen	wall	and	could	have	broken	in	half	or	
fallen	onto	someone.	Can	you	clarify	your	idea	further? 

Student	B3:	 In	other	words,	during	an	earthquake,	large	furniture	can	fall	and	hurt	people.	To	elaborate,	by	
securing	your	large	furniture	with	“L”	brackets,	we	can	prevent	furniture	from	breaking	or	falling	on	
top	of	unsuspecting	people.	As	the	infographic	indicates,	using	a	variety	of	means	of	securing	items	
in	a	home	is	an	excellent	way	of	preventing	earthquake	damage.	Could	you	elaborate	on	how	
earthquakes	cause	damage? 

Student	A4:	 Simply	stated,	earthquakes	can	cause	damage	to	a	home	in	many	ways.	For	example,	it	can	cause	a	
home	foundation	to	buckle	or	slide,	gas	pipes	to	rupture,	water	heaters	to	break,	and	household	
items	to	fall	or	tip	over.	How	can	we	summarize	our	ideas?	 

Student	B4:	 In	summary,	safeguarding	your	home	can	keep	you	and	your	valuable	items	protected.	If	the	man	in	
the	visual	had	security	features	on	his	items,	according	to	the	infographic	guidelines,	he	could	have	
prevented	so	much	damage	to	his	home.	 
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LESSON 12-13 – VISUAL TEXT & INFOGRAPHIC NON-MODEL-Fortify  
 
Prompt:	What	is	an	important	idea	in	both	texts?	State	your	claim	and	cite	evidence. 
 
 

Student	A1:	 	An	important	idea	is	that	earthquakes	hurt	you.		Things	can	fall	and	break	after	an	
earthquake.			In	the	visual,	things	broke.		For	example,	the	glass	broke.		What	is	
your	idea	about	the	two	texts?	
	
 

Student	B1:	 Another	important	idea	is	preparing	for	an	earthquake.	People	can	prepare	their	
rooms	and	make	sure	items	are	hooked	up.		When	people	check	their	rooms	for	
things	that	fall,	they	can	figure	out	what	to	hook	up.		Tell	me	more	about	your	
idea.			
 

Student	A2:	 What	I	heard	you	say	is	that	you	hook	things	up	to	prepare	for	an	
earthquake.		Things	that	fall	hurt	people.		What	other	evidence	do	you	have	to	
support	your	important	idea?	
	
 

Student	B2:	 So	you	are	saying	that	earthquakes	hurt	people.		To	support	my	idea,	there	
wouldn’t	have	been	damage	if	you	hooked	everything	up.		In	the	visual	text,	
cupboard	doors	have	swung	open	and	the	glass	has	broken.		Latches	are	designed	
to	keep	doors	from	swinging	open.	
 

Student	A3:	 So	what	you’re	saying	is	that	hooking	things	up	prevents	damages.	The	infographic	
tells	you	that	things	fall	after	an	earthquake	without	hooking	them	up.		In	the	
visual	text	the	bookcase	is	going	to	fall	on	someone.		Can	you	say	more	about	the	
way	to	hook	stuff	up?	
 

Student	B3:	 What	you	are	saying	is	that	during	an	earthquake	people	get	hurt.		By	hooking	
stuff	up,	it	won’t	fall	on	people.		As	the	infographic	shows,	there	are	a	lot	of	
different	ways	to	hook	things	up.		Could	you	say	more	about	how	earthquakes	
hurt	you?	
 

Student	A4:	
	
	

Earthquakes	damage	in	many	ways.		For	example,	things	can	fall	and	break,	or	you	
can	trip	on	them.		How	can	we	summarize	our	ideas?			
	
	
 

Student	B4:	
	
	

Preparing	your	home	can	keep	you	protected.		If	the	man	in	the	visual	had	hooked	
things	up,	he	wouldn’t	have	gotten	hurt.			
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CODING KEY—FORTIFY/NEGOTIATE (USE FOR LESSONS 13 & 18) 
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LESSON 13 

Secondary	Non-Model	Revision	Tool—FORTIFY	
Directions:	Work	together	with	your	partner	to	revise	the	Non-Model	Constructive	Conversation.	Use	the	
Listening	Task	Poster	and	the	Conversation	Pattern	Guide	to	help	you.	

Prompt:	What	is	an	important	idea	in	both	texts?	State	your	claim	and	cite	evidence.	

Student	
A1:	

	An	important	idea	is	that	earthquakes	hurt	you.		Things	can	fall	and	break	after	an	earthquake.			In	the	visual,	
things	broke.		For	example,	the	glass	broke.		What	is	your	idea	about	the	two	texts?	
	
	
	
	

Student	
B1:	

Another	important	idea	is	preparing	for	an	earthquake.	People	can	prepare	their	rooms	and	make	sure	items	
are	hooked	up.		When	people	check	their	rooms	for	things	that	fall,	they	can	figure	out	what	to	hook	up.		Tell	
me	more	about	your	idea.	
	
	
	
	

Student	
A2:	

What	I	heard	you	say	is	that	you	hook	things	up	to	prepare	for	an	earthquake.			What	other	evidence	do	you	
have	to	support	your	idea?	
	
	
	
	

Student	
B2:	

To	support	my	idea,	there	wouldn’t	have	been	damage	if	you	hooked	everything	up.		In	the	visual	text,	
cupboard	doors	have	swung	open	and	the	glass	has	broken.		Latches	are	designed	to	keep	doors	from	swinging	
open.	
	
	
	

Student	
A3:	

So	what	you’re	saying	is	that	hooking	things	up	prevents	damages.	The	infographic	tells	you	that	things	fall	after	
an	earthquake	without	hooking	them	up.		In	the	visual	text	the	bookcase	is	going	to	fall	on	someone.		Can	you	
say	more	about	the	way	to	hook	stuff	up?	
	
	
	
	

Student	
B3:	

What	you	are	saying	is	that	during	an	earthquake	people	get	hurt.		By	hooking	stuff	up,	it	won’t	fall	on	
people.		As	the	infographic	shows,	there	are	a	lot	of	different	ways	to	hook	things	up.		Could	you	say	more	
about	how	earthquakes	hurt	you?	
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Student	
A4:	

Earthquakes	damage	in	many	ways.		For	example,	things	can	fall	and	break,	or	you	can	trip	on	them.		How	can	
we	summarize	our	ideas?			
	
	
	
	

Student	
B4:	

Preparing	your	home	can	keep	you	protected.		If	the	man	in	the	visual	had	hooked	things	up,	he	wouldn’t	have	
gotten	hurt.			
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LESSON 15 TEACHER ORAL PARAGRAPH 
 

	An	important	idea	in	both	texts	is	that	preparing	for	an	earthquake	

prevents	damage.		For	example,	the	visual	text	shows	what	happens	

when	you	do	not	prepare	and	provides	examples	of	damage.	Items	

are	spread	out	over	the	floor,	and	large	furniture	is	not	where	it	was	

and	is	now	broken.	In	other	words,	the	visual	warns	you	about	what	

happens	when	you	do	not	prepare	for	an	earthquake.	In	support	of	

the	idea	that	earthquake	preparedness	is	important,	the	infographic	

guides	you	through	a	home	evaluation	and	shows	how	you	can	secure	

items	in	your	home.	The	infographic	shows	how	earthquake	

preparedness	can	help	you	keep	your	household	items	in	place.	This	

is	the	opposite	of	what	is	in	the	visual.	By	looking	at	both	texts,	you	

understand	that	preparing	in	advance	will	reduce	damage	after	an	

earthquake.		
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LESSON 16 TEACHER WRITTEN PARAGRAPH-Fortify 
 

An	important	idea	in	both	texts	is	that	it	is	important	to	prepare	for	

an	earthquake	in	order	to	prevent	damage.	[1]	For	example,	the	

visual	text	demonstrates	what	occurs	when	you	do	not	prepare	and	

provides	examples	of	the	types	of	damage	that	can	occur.	[2]	Items	

are	strewn	across	the	floor,	and	large	furniture	has	been	moved	out	

of	place	and	broken.	[3]	In	other	words,	the	visual	is	a	warning	about	

what	can	occur	when	you	fail	to	prepare	for	an	earthquake.	[4]	In	

support	of	the	idea	that	earthquake	preparedness	is	important,	the	

infographic	guides	you	through	an	evaluation	of	each	room	and	how	

you	can	secure	items	in	each	part	of	your	home.	[5]	The	infographic	

demonstrates	how	earthquake	preparedness	can	help	you	keep	your	

household	items	in	place.	[6]	This	is	in	contrast	to	the	visual.	[7]	By	

analyzing	both	texts,	one	cannot	help	but	understand	that	preparing	

in	advance	will	minimize	destruction	in	your	home	after	an	

earthquake.	[8]		
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LESSON 17 &18  
VISUAL TEXT & INFOGRAPHIC MODEL - Negotiate (CODED FOR TEACHER REFERENCE ONLY) 
 
Prompt:	Which	text	best	supports	the	theme:	Earthquake	preparedness	minimizes	the	damage	that	occurs	after	
an	earthquake.	Begin	by	stating	your	claim.	Cite	evidence	from	the	texts	and	come	to	a	consensus.	
 
Student	A1:	 I	think	the	infographic	best	supports	how	preparing	for	an	earthquake	minimizes	damage	to	

household	items.	[ID]	For	example,	it	shows	a	cross	section	of	a	house	and	points	out	home	furniture	
and	other	items	that	might	topple	during	an	earthquake	event.	[BO]	What	do	you	think?	[PR]	

Student	B1:	 I	think	the	visual	text	best	supports	the	theme	because	it	shows	the	actual	home	damage	that	
occurred	to	the	home	interior	during	an	earthquake.	[ID]	Why	do	you	think	the	infographic	better	
supports	the	theme?	[PR] 

Student	A2:	 Your	position	is	that	the	visual	text	better	supports	the	theme	because	it	is	a	real	life	example	of	the	
damage	occurring	to	a	home	when	an	earthquake	hits.	[PAR]	
	I	still	believe	the	infographic	is	better	because	it	gives	clear	written	and	visual	instructions	for	
evaluating	each	room	of	your	home.	In	addition,	it	mentions	how	those	actions	will	help	prevent	
home	damage	resulting	from	an	earthquake.	[BO]	Tell	me	more	about	why	you	believe	the	visual	text	
is	better.	[PR] 

Student	B2:	 What	I	heard	you	say	is	the	infographic	addresses	specific	steps	you	can	take	to	prevent	damage	in	
your	home	after	an	earthquake.	[PAR]	I	think	viewing	a	real	image	of	the	home	damage	that	occurs	
when	you	don’t	take	these	preventative	steps	is	more	powerful	because	you	realize	how	important	it	
is	to	try	to	minimize	damage.	[BO]	For	example,	the	picture	shows	the	broken	dishes	on	the	kitchen	
floor	and	kitchen	cabinets	ripped	from	the	wall	by	the	earthquake.	[BO]	What	other	evidence	can	you	
state	to	support	your	claim?	[PR] 

Student	A3:	
	

Your	claim	is	that	when	you	see	a	real	image	of	the	damage	that	happens	when	you	don’t	prepare	for	
an	earthquake,	you	then	understand	the	importance	of	taking	those	preventative	
steps.		[PAR]	However,	the	infographic	not	only	tells	you	what	can	happen	if	you	don’t	secure	
household	items,	but	it	also	provides	multiple	ways	to	secure	potentially	damaged	items	in	different	
home	locations.		[BO]	For	example,	the	infographic	states	that	wall	mirrors	and	pictures	should	be	
hung	on	double	hooks,	using	double	sided	tape	on	the	back	to	really	secure	it	to	the	wall.	[BO]	Do	you	
agree	that	the	infographic	best	represents	this	theme?	[PR] 

Student	B3:	 My	understanding	about	what	you	said	is	the	infographic	provides	the	opportunity	to	think	about	
various	ways	you	can	minimize	the	destruction	of	valuables	items	that	results	from	an	earthquake.	
[PAR]	I	still	believe	the	visual	is	more	powerful	because	the	viewer	can	see	a	vivid	image	of	what	
could	happen	in	their	own	home	if	they	don’t	take	preventative	measures.	[BO]	Because	of	this	
explicit	image,	many	people	may	be	compelled	to	do	something	to	protect	themselves	and	their	
home.	[BO]	I	think	they	may	not	want	to	go	through	the	same	unfortunate	experience	as	the	man	in	
the	photo.		[BO]	Do	you	agree	that	the	visual	text	best	represents	this	theme?	[PR] 

Student	A4:	 I	agree,	viewers	of	the	photo	may	have	a	strong	emotional	response,	
causing	them	to	think	about	their	own	home	situation.	[PAR]	However,	that	
may	not	be	the	case	for	everyone.	[BO]	Someone	else	may	view	the	photo	and		
think	about	how	much	clean	up	work	the	man	has	to	do	instead	of	how	to	
prevent	this	type	of	damage	in	the	first	place.	[BO]	The	infographic	directly	
addresses	many	potential	hazards	and	damage	that	may	occur	during	an	
earthquake	and	directly	calls	on	people	to	minimize	potential	damage	with	
concrete	ways	to	prepare.	[BO]	These	preventative	measures	are	not	explicit	in	
the	visual	text.			Do	you	agree	with	my	point	of	view?	[PR]			
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Student	B4:	 Now,	I	understand	your	point	about	how	someone	may	not	think	about	earthquake	preparedness	
when	they	view	this	photo.	[PAR]	Although	the	photo	is	powerful,	and	may	compel	some	people	to	
take	preventative	measures	in	their	home,	it’s	message	could	be	more	explicit	by	adding	more	text	
urging	everyone	to	minimize	earthquake	damage	by	being	prepared.	[BO]	However,	if	we	must	
choose	only	one	to	support	the	theme,	I	agree	the	infographic	is	the	better	of	the	two.		[BO]			
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LESSON 17 &18  
VISUAL TEXT & INFOGRAPHIC MODEL- Negotiate (NOT CODED) 
 
Prompt:	Which	text	best	supports	the	theme:	Earthquake	preparedness	minimizes	the	damage	that	occurs	after	
an	earthquake.	Begin	by	stating	your	claim.	Cite	evidence	from	the	texts	and	come	to	a	consensus.	
 
Student	
A1:	

I	think	the	infographic	best	supports	how	preparing	for	an	earthquake	minimizes	damage	to	
household	items.	For	example,	it	shows	a	cross	section	of	a	house	and	points	out	home	furniture	and	
other	items	that	might	topple	during	an	earthquake	event.	What	do	you	think?		

Student	B1:	 I	think	the	visual	text	best	supports	the	theme	because	it	shows	the	actual	home	damage	that	
occurred	to	the	home	interior	during	an	earthquake.	Why	do	you	think	the	infographic	better	
supports	the	theme?	 

Student	A2:	 Your	position	is	that	the	visual	text	better	supports	the	theme	because	it	is	a	real	life	example	of	the	
damage	occurring	to	a	home	when	an	earthquake	hits.		
	I	still	believe	the	infographic	is	better	because	it	gives	clear	written	and	visual	instructions	for	
evaluating	each	room	of	your	home.	In	addition,	it	mentions	how	those	actions	will	help	prevent	
home	damage	resulting	from	an	earthquake.	Tell	me	more	about	why	you	believe	the	visual	text	is	
better.	 

Student	B2:	 What	I	heard	you	say	is	the	infographic	addresses	specific	steps	you	can	take	to	prevent	damage	in	
your	home	after	an	earthquake.	I	think	viewing	a	real	image	of	the	home	damage	that	occurs	when	
you	don’t	take	these	preventative	steps	is	more	powerful	because	you	realize	how	important	it	is	to	
try	to	minimize	damage.	For	example,	the	picture	shows	the	broken	dishes	on	the	kitchen	floor	and	
kitchen	cabinets	ripped	from	the	wall	by	the	earthquake.	What	other	evidence	can	you	state	to	
support	your	claim?	 

Student	A3:	
	

Your	claim	is	that	when	you	see	a	real	image	of	the	damage	that	happens	when	you	don’t	prepare	
for	an	earthquake,	you	then	understand	the	importance	of	taking	those	preventative	
steps.		However,	the	infographic	not	only	tells	you	what	can	happen	if	you	don’t	secure	household	
items,	but	it	also	provides	multiple	ways	to	secure	potentially	damaged	items	in	different	home	
locations.		For	example,	the	infographic	states	that	wall	mirrors	and	pictures	should	be	hung	on	
double	hooks,	using	double	sided	tape	on	the	back	to	really	secure	it	to	the	wall.	Do	you	agree	that	
the	infographic	best	represents	this	theme?	 

Student	B3:	 My	understanding	about	what	you	said	is	the	infographic	provides	the	opportunity	to	think	about	
various	ways	you	can	minimize	the	destruction	of	valuables	items	that	results	from	an	earthquake.	I	
still	believe	the	visual	is	more	powerful	because	the	viewer	can	see	a	vivid	image	of	what	could	
happen	in	their	own	home	if	they	don’t	take	preventative	measures.	Because	of	this	explicit	image,	
many	people	may	be	compelled	to	do	something	to	protect	themselves	and	their	home.	I	think	they	
may	not	want	to	go	through	the	same	unfortunate	experience	as	the	man	in	the	photo.			Do	you	
agree	that	the	visual	text	best	represents	this	theme?	 

Student	A4:	 I	agree,	viewers	of	the	photo	may	have	a	strong	emotional	response,	
causing	them	to	think	about	their	own	home	situation.	However,	that	
may	not	be	the	case	for	everyone.		Someone	else	may	view	the	photo	and		
think	about	how	much	clean	up	work	the	man	has	to	do	instead	of	how	to	
prevent	this	type	of	damage	in	the	first	place.		The	infographic	directly	
addresses	many	potential	hazards	and	damage	that	may	occur	during	an	
earthquake	and	directly	calls	on	people	to	minimize	potential	damage	with	
concrete	ways	to	prepare.	These	preventative	measures	are	not	explicit	in	
the	visual	text.			Do	you	agree	with	my	point	of	view?		
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Student	B4:	 Now,	I	understand	your	point	about	how	someone	may	not	think	about	earthquake	preparedness	
when	they	view	this	photo.	Although	the	photo	is	powerful,	and	may	compel	some	people	to	take	
preventative	measures	in	their	home,	it’s	message	could	be	more	explicit	by	adding	more	text	urging	
everyone	to	minimize	earthquake	damage	by	being	prepared.	However,	if	we	must	choose	only	one	
to	support	the	theme,	I	agree	the	infographic	is	the	better	of	the	two.			
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LESSON 17 & 18 –VISUAL TEXT & INFOGRAPHIC NON-MODEL - Negotiate 
 

Prompt:	Which	text	best	supports	the	theme:	Earthquake	preparedness	minimizes	the	damage	that	occurs	
after	an	earthquake.	Begin	by	stating	your	claim.	Cite	evidence	from	the	texts	and	come	to	a	consensus.	
	

Student	
A1:	

The	infographic	best	shows	how	preparing	for	an	earthquake	keeps	you	from	
getting	hurt.			

Student	
B1:	

The	visual	text	best	shows	you	what	will	happen	when	you	don’t	think	about	an	
earthquake.		It’s	the	best	at	telling	you	to	be	prepared.		Why	do	you	think	that	
the	infographic	better	supports	the	theme.	

Student	
A2:	

The	reason	I	think	that	the	infographic	is	the	best	is	because	it	gives	clear	
instructions	and	tells	about	the	damage	that	will	happen	in	an	earthquake.			Tell	
me	more	about	why	you	think	the	visual	text	is	better.	

Student	
B2:	

The	visual	text	shows	you	what	happens	after	an	earthquake.		It’s	better	to	
actually	see	what	happens.		It’s	more	powerful	because	you	want	to	do	
something	then.		What	other	evidence	can	you	state	to	support	your	claim?	

Student	
A3:	

I	heard	you	say	that	when	seeing	the	damage,	it	gets	you	all	worked	up	about	
preparing	for	an	earthquake.		However,	the	infographic	tells	you	how	to	hook	
things	up	so	you	can	take	care	of	your	rooms.			The	photo	only	shows	one	bad	
situation.		Do	you	agree	that	the	infographic	best	represents	this	theme? 
	

Student	
B3:	

No,	the	visual	is	more	powerful	because	people	like	to	see	things	that	can	
happen.		Then,	you’ll	want	to	do	something	about	it.		Don’t	you	agree	that	the	
visual	text	best	represents	this	theme? 
	

Student	
A4:	

I	agree	that	the	photograph	is	strong,	but	it	doesn’t	mean	you’re	going	to	
prepare.		The	infographic	makes	you	address	the	theme	we	have	stated	here.	Do	
you	agree	with	my	point	of	view?				

Student	
B4:	

You	have	convinced	me	that	the	infographic	better	addresses	the	theme. 
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LESSON 18 
Secondary	Non-Model	Revision	Tool—NEGOTIATE	

Directions:	Work	together	with	your	partner	to	revise	the	Non-Model	Constructive	Conversation.	Use	the	
Listening	Task	Poster	and	the	Conversation	Pattern	Guide	to	help	you.	

Prompt:	Which	text	best	supports	the	theme:	Earthquake	preparedness	minimizes	the	damage	that	occurs	
after	an	earthquake.	Begin	by	stating	your	claim.	Cite	evidence	from	the	texts	and	come	to	a	consensus.	
	
Student	

A1:	
The	infographic	best	shows	how	preparing	for	an	earthquake	keeps	you	from	getting	hurt.			

Student	
B1:	

The	visual	text	best	shows	you	what	will	happen	when	you	don’t	think	about	an	earthquake.		It’s	the	
best	at	telling	you	to	be	prepared.		Why	do	you	think	that	the	infographic	better	supports	the	theme?	
	
	
	
	

Student	
A2:	

The	reason	I	think	that	the	infographic	is	the	best	is	because	it	gives	clear	instructions	and	tells	about	
the	damage	that	will	happen	in	an	earthquake.			Tell	me	more	about	why	you	think	the	visual	text	is	
better.	
	
	
	
	

Student	
B2:	

The	visual	text	shows	you	what	happens	after	an	earthquake.		It’s	better	to	actually	see	what	
happens.		It’s	more	powerful	because	you	want	to	do	something	then.		What	other	evidence	can	you	
state	to	support	your	claim?	
	
	
	
	

Student	
A3:	

I	heard	you	say	that	when	seeing	the	damage,	it	gets	you	all	worked	up	about	preparing	for	an	
earthquake.		However,	the	infographic	tells	you	how	to	hook	things	up	so	you	can	take	care	of	your	
rooms.			The	photo	only	shows	one	bad	situation.		Do	you	agree	that	the	infographic	best	represents	
this	theme? 
	
	
	
	
	

Student	
B3:	

No,	the	visual	is	more	powerful	because	people	like	to	see	things	that	can	happen.		Then,	you’ll	want	
to	do	something	about	it.		Don’t	you	agree	that	the	visual	text	best	represents	this	theme? 
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Student	
A4:	

I	agree	that	the	photograph	is	strong,	but	it	doesn’t	mean	you’re	going	to	prepare.		The	infographic	
makes	you	address	the	theme	we	have	stated	here.	Do	you	agree	with	my	point	of	view?	
	
	
	
	
				

Student	
B4:	

You	have	convinced	me	that	the	infographic	better	addresses	the	theme. 
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LESSON 20 TEACHER ORAL PARAGRAPH 
 

The	infographic	best	supports	the	theme	that	earthquake	

preparedness	minimizes	the	damage	that	occurs	after	an	earthquake.	

The	visual	text	provides	a	negative	example	of	what	can	happen	

when	you	do	not	prepare	for	your	home	for	an	earthquake.	However,	

it	does	not	address	how	preparing	for	an	earthquake	can	reduce	

damage.	In	the	infographic,	items	are	secured	and	undamaged	

because	of	advance	preparation.	You	can	visualize	how	preparing	for	

an	earthquake	secures	items	in	the	home	so	that	they	stay	in	place.		

In	addition,	the	damage	that	can	happen	is	referred	to	in	the	

descriptions	of	how	to	secure	household	items.	Using	the	infographic	

as	a	guide,	people	can	look	at	their	home	to	identify	items	that	need	

to	be	secured.	The	infographic	also	tells	you	what	to	do	and	what	to	

use	to	secure	items	in	your	home.	This	anticipation	and	planning	

reinforces	the	theme.	Because	the	infographic	shows	you	how	to	

evaluate	your	home	so	that	less	damage	happens,	it	more	fully	

supports	the	theme.	 
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LESSON 21 TEACHER WRITTEN PARAGRAPH 
 
I	think	that	the	text	that	best	supports	the	theme	that	earthquake	

preparedness	minimizes	the	damage	that	occurs	after	an	earthquake	is	the	

infographic.	(1)	Although	the	visual	text	provides	a	strong,	negative	example	

of	what	can	occur	when	you	do	not	evaluate	your	home	for	items	that	may	

topple	or	potential	hazards	during	shaking,	it	does	not	directly	address	how	

preparing	for	an	earthquake	can	reduce	damage.	(2)		In	the	neat	and	tidy	

infographic,	items	are	secured	and	undamaged	because	of	advance	

preparation	for	potential	earthquake	damage.	(3)		One	can	visualize	how	

preparing	for	an	earthquake	secures	items	in	the	home	so	that	they	remain	

intact	and	in	place.	(4)		In	addition,	the	damage	that	can	occur	as	a	result	of	

the	earthquake	is	anticipated	in	the	detailed	descriptions	of	how	to	secure	

various	household	items.	(5)	Using	the	infographic	as	a	guide,	people	can	

evaluate	their	home,	room	by	room,	to	identify	items	that	need	to	be	

fastened	and	immobilized.	(6)		There	are	also	direct	actions,	such	as	

anchoring,	gluing,	and	strapping,	that	one	can	take	and	multiple	resources	for	

securing	items,	such	as	latches,	museum	putty,	and	restraining	lips,	that	are	

identified.	(7)	This	anticipation	and	planning	reinforces	the	theme.	(8)		Thus,	

because	the	home	evaluation	information	in	the	infographic	directly	

demonstrates	how	destruction	can	clearly	be	reduced	or	eliminated	in	the	

event	of	an	earthquake,	it	more	fully	supports	the	theme.	(9)		 
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Multimedia Presentation Chart 
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Multimedia Planning Tool (PowerPoint	available	at	mmed.lausd.net)	
			 

 

Multimedia	Planning	Tool	

	

	
	

	
	
	

	
	

	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	

	
	 	

	
	

	
	
	
	
	
	
	
	
	
	
	 	

Draw the main idea from your 
visual text and infographic to 
develop the central theme. The 
Title represents your central 
Theme 

	Add Picture 

 Team’s Names 

Slide	One	

	

This is the overview 
slide. Include two 
reasons you will discuss 
in your presentation. 

	State your claim 

	

Images add 
detail to your 
slides, include 
one or more. 

Slide	Two	
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Multimedia Planning Tool (PowerPoint	available	at	mmed.lausd.net) 
 
 
 
 
 
 
 
 
 
 
          
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 Add at least three key 
points from the multimedia 

Ø On slides three, four and five you will present your reasons for the presentation 
as well as supporting evidence. 

Ø Add images that represent the supporting evidence. 

 

Add multimedia (videos, audio, link) 
to your presentation to support at 
least one of the reasons. 

 Add a title that is related to the video 
Slide Six 

Slide Seven 
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Multimedia Planning Tool (PowerPoint	available	at	mmed.lausd.net) 
 
 
 
  
 

Slide Eight 

Slide Nine 

 

Write a brief conclusion. 
This should be the most 
important message that 
you want the audience to 
walk away with. 

 
Add at least three website 
resources 
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